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programme is expected to inspire interest in life-long learning and cultivate 

moral, discipline, peace, good culture and promote peaceful co-existence 
among different societies of the Republic Of South Sudan. 

 
It is vitally important that citizens of the Republic of South Sudan join together 

to build a nation of which we can all be proud. This guide shows that everyone 
has a role to play. It gives practical activities which can be used in literacy 

classes, adult education classes, church groups, women’s groups, schools, 
youth groups and many other situations.   

 
There has been much talk about Human Rights but many do not know what 
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building justice, liberty and prosperity in South Sudan.  
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Introduction 
 
Since Independence in 2011, the people of Republic of South Sudan want to 

become more active citizens, to be aware of their rights, to be actively involved 
in decision-making and to be leaders in their communities.   

 
Education and Rights: a toolkit for facilitators has been written for 

literacy facilitators, particularly in Western Equatoria, South Sudan.   
 

Literacy learners can be marginalised and isolated because of their limited 
ability to read and write. In everyday life they are less likely to be members of 

committees or to have positions of responsibility. During elections they may be 
unable to read posters, leaflets and newspaper articles about the candidates. 

They are less likely to register to vote and so, less likely to vote.    
 

Literacy learners have the same rights as others to be heard and to make 

decisions which affect their lives and those of their families. Many have skills 
which can be valuable in rebuilding communities. Many have a strong sense of 

justice and fairness. Some are excellent leaders or public speakers.   
 

The purpose of this guide is to enable literacy facilitators to introduce rights 
and citizenship into literacy classes in South Sudan. Through these activities 

literacy learners can be encouraged and supported in becoming more active 
citizens, claiming their rights, becoming involved in local decision-making, 

becoming a member of a committee, or standing in local elections.  
 

Chapter 1 introduces citizenship and the characteristics of ‘ideal citizens’ 
which are then explored further in the other chapters.  

Chapter 2 includes information about South Sudan to stimulate discussion, 
extend vocabulary, writing, understanding of numbers and research skills.   

Chapter 3 focuses on the area of human rights; a complex and vital topic.   

Chapter 4 encourages literacy learners to be champions for change in their 
communities empowering others to secure their rights, be involved in decision-

making in their community, be active citizens and to contribute to the building 
of the nation.    

Chapter 5 encourages literacy learners to discuss leadership and to consider 
how they can become more effective leaders in their communities, at boma, 

payam, county, state and even national levels.  

Chapter 6 includes some practical activities for peacebuilding. It examines 

the role of mediators and encourages citizens to use the traditional processes 
of conflict resolution and peacebuilding. 

Throughout the guide literacy facilitators are encouraged to consider  
 what sorts of literacies do the individuals in the literacy programme 

want and need to learn to be active citizens? 
 and how can the literacy classes be best used to help them gain these 

specific skills?  
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How can this guide be used? 

 
This guide has been designed to help literacy facilitators to understand how 

citizenship and rights can be incorporated into literacy programmes. It 
includes information, activities and stories which can be adapted and used with 

literacy groups.  
 

Each activity includes ‘steps’.  The facilitator can select which ones to use with 
the class and add other ones as well.  The role of the facilitator is to enable the 

group to develop the literacy skills to support individuals becoming involved in 
decision-making about their lives, families and communities.  

 

To be most effective it is recommended that literacy facilitators 
 

 incorporate civic education activities regularly into classroom activities 
so that people gradually understand more about their rights, local and 

national decision-making and how they can get involved  
 

 use as many participatory methods as possible, including storytelling, 
role play, drama, small and large group activities as these are more 

effective in encouraging learners to take action outside the classes  
 

 involve literacy learners in selecting the topics which they explore so 
that they have the chance to choose themes that are important to them  

 
 focus on themes that are relevant to people’s lives, for example on 

voting prior to elections, or peacebuilding if there are local tensions 

between tribes or communities  
 

 invite literacy learners to share their own experiences on each of the 
selected topics through storytelling, writing or drama, to encourage them 

to make links with their own lives  
 

 pay particular attention to gender as women face greater discrimination 
and barriers to participation in local decision-making than men and might 

need particular encouragement to speak out and share their experiences   
 

 encourage literacy learners to take actions in their families and 
communities and to take news of this back to the literacy classes 

 
 celebrate success of literacy learners as they engage more actively in 

their communities which will increase self-confidence and encourage 

others to also take action.   
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Supporting literacy 
 

Literacy skills are important in becoming active citizens. Being able to read and 
write could mean being able to vote in elections, or being secretary of the 

water committee and influencing the position of new water pumps.      

As the groups do the activities in this guide, they will discover literacy skills 

which will help them to be more active citizens, for example, writing minutes of 
a committee meeting or calculating the cost of repairing a church roof.  The 

role of the literacy facilitator is to listen to the learners, then help them to 
develop these literacy skills. This might mean learning key words to read a 

particular document, or writing an action plan, or learning to do calculations.  

Non-governmental organisations (NGOs), literacy facilitators and learners need 

to begin by finding out what kind of literacies are required for them to be 
active in their communities and which of these the learners want to learn. This 

process should be a partnership between the facilitator and the learners, each 
listening to each other.  

Below is an example of how SEM incorporated the literacy skills for voting into 

their literacy programme.    

Women and men attending SEM’s literacy classes wanted to vote in the 2011 

Referendum and other elections. They told SEM they needed to be able to 

 fill in a simple form and sign their name to register,  

 find their own name in a long list on the polling station wall,  
 understand the process of voting 

 find the name of their chosen candidate on the voting paper.  
 

Without these literacy skills, voting would be difficult.  

SEM obtained a copy of the registration form and the voting papers with the 

names and pictures of the candidates. These were used in literacy classes for 

learners to find out how to register and how to vote for the person of their 
choice. They learned how to sign and how to find their names in an 

alphabetical list. They also brought in the posters of the candidates and 
discussed what each one said, learning new words whilst they did this.     

The result?  

Over 70% of people in the literacy classes voted in the Referendum.    

 
When learning about citizenship, learners need a chance to listen to different 

points of view.  They benefit from discussing how they feel and deciding for 

themselves what action they would like to take. Stories make an excellent 
stimulus for these discussions, whilst improving reading and writing skills.    

Please note: The stories in this guide have deliberately been kept short so 
that they stimulate discussion, rather than tell a complete story.  Readers and 

listeners can then add to the story, discussing what might happen next and 
using their literacy skills to finish the story in different ways.   
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Chapter 1  

Citizenship  
 
Introduction:   The Republic of South Sudan is a new nation which emerged 

after a period of over 21 years of conflict and civil war.   
 

Following Independence in 2011, the government of South Sudan is building 
systems for education, health, agriculture and security. However, a country is 

built not just by the government, but by its citizens as well.   
 

As Dr John Garang, the late leader of SPLA/ SPLM, said in 2005, citizens in 

South Sudan have a strong role to play in building their nation.    
 

Activity 1   Understanding Citizenship and Nationality  
 

Aim:   To understand what is meant by ‘citizen’, ‘citizenship’ and ‘nationality’ 
 

The words citizen, citizenship and nationality are often used in place of each 

other. The purpose of this activity is for learners to discuss the words and feel 
more confident in using them.  

 
Time needed:   1 hour 

 
Materials required:   blackboard and chalk or marker pens and flip charts 

 
Steps:  

1. The facilitator introduces the terms citizen, citizenship and nationality 
and invites the learners to discuss them in small groups.   

2. The group compare their answers with the ones in the box below.  
 

Nationality usually means belonging to a particular country.  

A citizen is someone who is permitted to live permanently in a particular 
country and has the same rights and responsibilities as other citizens.  

Citizenship means playing an active role in a society, taking on the rights 
and responsibilities of citizens.  

 
3. The group discuss what documents they have to show they are citizens 

of South Sudan and list the kind of information they needed to get these.   

4. Learners are invited to write about what it feels for them to be a citizen 
of South Sudan. Before they begin writing the group help each other with 

words they might want to use.   

Follow up activities:   The group could contact the local authority to find out 

more about how to become a citizen and different types of citizenship, for 
example dual citizenship where someone is a citizen of two countries.        
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Activity 2   What makes an ‘Ideal Citizen’?  
 

Aim:   To discuss how ordinary people can contribute to the nation building of 
South Sudan in their daily lives  

 
Time needed:   2-3 hours (This could be over several sessions)  

 
Materials required:   blackboard and chalk, picture of the sheep, paper for 

recording key points  

 
Steps: 

 
1. The facilitator introduces the idea of citizenship and how everyone can 

play a part in the development of South Sudan in their daily lives. 

2. The facilitator writes the word ‘citizen’ on the board and asks the group 

to give words which are linked to it, for example voting, community etc.  
These are written clearly in a spider chart.  Learners are given time to 

write these down and look at how they are spelt.   

3. The facilitator shows the picture of the flock of sheep (below) all going 

the same way, except one going in the opposite direction to the others.  
The group discusses whether an ideal citizen always does what is 

expected, or whether it is also good to have their own opinion. 

4. Learners discuss in groups of 4 or 5 what an ideal citizen might be like. 

Each group is encouraged to choose a maximum of 5 points. 
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Activity 2 (continued) 
 

5. Each group presents their 5 points.  These are written on the blackboard 
in language appropriate to the level of the class. The facilitator is careful 

to keep the language simple. Similar points are combined and the group 
discusses the whole list briefly. 

6. Each learner is given 3 votes to vote for the most important ones to 
them.  There are no right or wrong answers – everybody’s opinion is 

equal. The votes are all cast and the scores are added up.   

7. The group discuss which have been selected as most important and think 
about their lives. 

8. The facilitator shows the list produced by SEM facilitators in Kotobi (see 
page 4). This should be done using language appropriate for the group 

(beginners, intermediate, advanced). 

9. The group discuss the list from Kotobi and make any changes they would 

like to make to their own list. 

10. The learners discuss what they would like to do in the literacy class to         

help them to become stronger citizens in their communities. 

 

 
 

 
Follow up activities:   

 

1. The group could select some of the new words from this activity and use 
them in the literacy class in the next few sessions to become familiar 

with the spelling and use of these and similar words. 
 

2. The group could discuss what kind of new literacy skills would be useful 
to them as they become more ideal citizens, for example, do they need 

to find out about their rights, or learn to read the minutes of local 
meetings, or learn to understand the numbers used in government 

documents.      
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Activity 2 (continued)  

The list below was produced by the SEM facilitators in Kotobi, in March 2012.  

Each group will have different ways of describing the ‘ideal citizen’.  The most 
important part of this activity was the discussion among the group as we 

clarified our thoughts and listened to each other.   
 

An ideal citizen is  

1. Accountable and transparent  

South Sudan has known a lot of corruption which damages the country.  We 
should aim to be transparent and accountable in everything we do.   
 

2. Literate  

Being able to read and write is important so that we can be informed, sign our 
names and vote. It often also gives people the confidence to speak out.  
 

3. Active and participative in development  

The country needs everyone to be involved in building the nation through 
being active in their own communities for the good of everyone.   
 

4. Knowledgeable about the history and culture of the country 

We need to be informed about our own background, how South Sudan was 
formed and the cultures of peoples in our country.   
  
5. Law-abiding and does what the government requires  

The laws of a country should be followed as they have been made to protect 
the citizens and to govern the country.   
 

6. God fearing 

Our faith guides us in how we lead our lives and how we treat other people.   
 

7. Able to express his/herself with confidence and clarity  
Citizens should be prepared to give our opinions clearly, sometimes speaking 

for others who have less confidence or who cannot express themselves.   
 

8. Able to resolve conflict and build peace  
Peacebuilding has a valuable role in all communities, particularly after a long 

and violent war.  Peacebuilding is needed in South Sudan in families, 
communities, between tribes and between IDPs, returnees and the host 

community.   
 

9. Knowledgeable about their rights and respects the rights of others  
We have many rights including the rights to education, clean water and to be 

safe from harm. We should recognise that other people also have the same 

rights and that we should respect the rights of others at all times.   
 

10. Able to question or challenge others, including the government in a 

respectful way  

Any government makes some mistakes. An ideal citizen is not afraid to 
question, but this should be done in a respectful way using the correct process.   
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Activity 3   First and second class citizens  

 
Aim:   To discuss the idea that all citizens should be treated as equal.  

 
Time needed:   1 hour  

 
Materials required:   A copy of the poster (page 6), pens and paper  

 
Steps:  

 
1.  Show the poster on page 6 and read out what Dr John Garang says 

2.  Ask the group to discuss the following questions 
 

- What message is the poster giving?  

- How does this poster make you feel? 

- What was Dr John Garang encouraging people to do?   

- What did he mean by First Class and Second Class citizens?  

 

3. Ask the group to calculate how long ago 2005 was and how old they 
were in that year.  

 
4. Discuss what has changed since 2005 in South Sudan.    

 
- Is the message on the poster still useful for today? Or is it now out 

of date? 

- In your community are some people treated as second class 

citizens? What can you do about this?  

                                                                                                               

5. Ask the group to design their own poster about citizenship for South 
Sudan today.  What would they say?  And why? 

 

 
 Note to facilitators: 

 
This poster was encouraging everyone to vote for separation in the 

referendum. 
 

If Sudan remained as one country after the referendum, Dr John 
Garang believed that the people of the south would be treated as 

second class citizens of Sudan.  As second class citizens they would 

continue to have worse schools, hospitals, roads, lower employment 
etc. 

 
If they voted for separation, they would be first class citizens of their 

own new country of South Sudan and could determine their future. 
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Poster on the roadside by Juba International Airport 
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Activity 4   Stories of Citizenship  
 
Aim:   To encourage groups to identify active citizens (whose actions are 

benefitting others) and to think how they might be more active citizens  
 

Time needed:   1-2 hours (This could be over several sessions)  
 

Materials required:   Printed copy of the story on page 8, paper, pens, 

and blackboard  
 

Steps:   (This activity is best done after activities 2 and 3, so the group 
have already started thinking about what citizenship means). 

 

1. Facilitator introduces the idea of citizenship; that everyone can be 

part of the development of South Sudan in their daily lives. 

2. A short story about citizenship is read out, slowly and clearly, either 

by the facilitator, or by one of the group. The facilitator can use the 
story on page 8 or one of their own.   

 

Note to facilitators: For intermediate or advanced groups the 
story can be written on the blackboard. For a beginner’s class the 

story could be acted by the group, with key words being written on 
the board.    

 

3. The facilitator checks that the learners have understood the story 

and clarifies any difficult words by writing them on the blackboard 
and asking the group to discuss them.     

4. In small groups the learners discuss the story and answer the 

questions in the box on page 8.  

5. The groups discuss other examples of people being active citizens, 

helping people in their communities.   

6. The group are encouraged to write their own short stories on 

citizenship, in small groups, helping each other with difficult words.  

7. The groups present their own stories and discuss how they can 

become more active citizens in their communities.    
 

Follow up activities: 
 

The learners could select some new words from the story and the 
facilitator can incorporate them into the literacy class in the next few 

sessions to help learners to become familiar with using them.   
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Story 1 

Active citizens - helping people to vote 
 

At the general election in 2011 there were many people in Lakamadi who 

could not travel to the polling centre.   

Mr Jackson Mandi, Payam Administrator, mobilised the community. The 

elderly people were transported to the polling centres by volunteers.      

Vehicles and motorcycles were even organised to take them back to their 

homes after they had voted.  

By doing this, the aged were able to vote for the people of their choice 

and succeed in being part of the democratic process.   

 

(Foye, March 2012) 

 

Questions for groups to discuss: 

Who are the people being active in their community?  

Who is benefiting from their actions?  

Why do you think they are doing this? 

Would you help someone to vote if they were going to vote for someone 
you disliked? 
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Chapter 2 

Knowing Our Country 
  

 

Introduction:   South Sudan is a new country which gained 

independence in 2011 following 21 years of conflict between 1983 and 
2004.   

 
In South Sudan people are keen to know about their country – the 

history, famous South Sudanese people, music and traditional stories. 
People see knowing about their country as part of being a citizen of South 

Sudan. However, most have not had the opportunity to learn about their 
country. South Sudan does not appear in the history books and there are 

only a few maps showing South Sudan.   
 

This chapter encourages groups to think about what they already know 
about South Sudan and how they can find out more.   

 
Activity 5 Facts and figures about South Sudan  

Activity 6 Flag of South Sudan 

Activity 7 Coat of Arms of South Sudan 
Activity 8 National Anthem of South Sudan  

Activity 9 Finding out more – making a community record  
 

The answers to the questions in activities 5, 6 and 7 are on pages 17 and 
18. 

 
After completing some of the activities included in this chapter, groups 

could be encouraged to choose other things they would like to find out 
about in relation to South Sudan.   

 
For example, a group could  

 find out about the rivers of South Sudan and draw their own map 
 find out about the local food cooked in South Sudan and write their 

own recipe booklet 

 find out where to go locally for advice on education, health, 
business and security and produce a list of contact details.   

 

Note to facilitators:  

The role of the literacy facilitator is not to find out the information for the 
group, but to support them in developing the literacy skills they need to 

find out, record and use information for themselves.  
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Activity 5   Facts and figures about South Sudan  
 
Aim:   To help learners to think about what they already know about 

South Sudan and to increase their confidence in their country  
 

Time needed:   1–1 ½ hours    
 

Materials required:  a copy of the questions & answers (pages 11&17)  
 

Steps:  
On page 11 there are some questions about South Sudan.  These can be 

used in literacy classes in many different ways. 

    
For beginner learners: The facilitator could read out some questions for 

the group to answer e.g. What is the capital city of South Sudan?  
 

When they have the answer the group can try and write it with the 
facilitator’s help, if necessary.   

 
For intermediate learners: The facilitator could remind the group of 

phrases like ‘What is the’ and ‘of South Sudan’ which come in the 
questions.   

 
After this a few questions could be written on the blackboard like   

 
- What is the capital of South Sudan?  

- What is the main river of South Sudan?  
- What is the currency of South Sudan?  

 

The group are encouraged to discuss the questions and write their 
answers.  They can also make up with their own questions and have a 

quiz in the group.    
 

For advanced learners: The group could work together in small groups 
answering the questions and helping each other to write the answers. 

They could have a whole week to find out the answers which would 

encourage them to ask other people and find out more for themselves.   
 

Follow up activities:  

The group could  

1.  discuss what other information they would like to know about their 
country and where they might be able to find it  

2.  make up their own ‘quiz’ for another group to answer 
3.  select a question and write what they know about it, for example 

the CPA (question 1) or which languages they speak (question 12) 
4.  select a few questions to take to their family or local community 

and see who else knows the answers.    
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Activity 5 (continued)   A quiz about South Sudan  
 
1.  What does CPA stand for?  

2.  Put these events in order with the correct dates 

A. Referendum for Unity or Separation 

B. Signing of the CPA 
C. Independence 

   
1. July 9th 2011 
2. January 9th – 15th 2011 
3. January 9th 2005 

 

3.  What is the capital city of South Sudan?  

4.  Which country became the 193rd member of the United Nations in 

 2011?  

5.  How many states are there in South Sudan?  

6.  Name as many states as possible?  

7.  Which state do you live in?  What is its capital city?  

8.  Who was the first elected President of South Sudan? 

9.  What is the main river of South Sudan?  

10. What is the currency of South Sudan?  

11. What is the official language of South Sudan?  

12. How many local languages are there in South Sudan?   

 Which ones do you speak? 

13. What was the approximate population of South Sudan at 

 Independence?  

14. How many countries does South Sudan border with? 

15. How many of them can you name?  

16. What colours are on the flag of South Sudan? 

17. Lual Deng is a sportsman from South Sudan in which sport?   

18. What is Joseph Lagu famous for?  

19. South Sudan is ‘landlocked’.  What does this mean?  

20. Who was the most famous leader of the SPLA during the conflict?  

 
The answers to the questions are on page 17.  
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Activity 6   Flag of South Sudan 
 
Introduction:   People of South Sudan are proud of their flag.  It appears 
in public and on official documents all over the country.  But how many 

people know what it represents?   
 

Aim:   To discuss what is presented in the flag of South Sudan and what it 
means to different people   

 
Time needed:   1 hour  

 
Materials required:   A picture of the flag of South Sudan, paper and, if 

possible, coloured pens 
 

Steps:   

1. Learners are asked to draw the flag of South Sudan, from memory and 
to say which colour each part is. This is best done in groups so they 

can remember together. 

2. The groups compare their drawings with the ‘correct flag’.    

 

 
 

3. In groups, learners discuss what each colour of the flag represents. 
 

Note for facilitators: Beginners can write the names of the colours.  
Then they can discuss why the different colours are used, learning a few 

new key words with the facilitator’s help. Intermediate and advanced 

learners can be asked to write what they think the different colours 
represent.   

The answers are on page 17.  

Follow up activities:   

Learners could choose flags from other countries to find out about, from a 
library, or someone might have access to the internet.   
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Activity 7   Coat of Arms of South Sudan  

   
Introduction:   The Coat of Arms of South Sudan is found in public 
places, on building and government documents. The purpose of this 

activity is for people to understand what the Coat of Arms symbolises for 
the people of South Sudan.  

 
Aim:   To discuss the main features of the Coat of Arms of South Sudan 

and what they represent  
  

Time needed:   1 hour   
 

Materials required:   The Coat of Arms (below), answers on page 18, 
paper and pens 

 

Steps:  
 

1. The facilitator asks the group if they know what the Coat of Arms is 
for South Sudan. They are asked to draw what they remember.   

2. The facilitator show the group the Coat of Arms and  asks the group 

to discuss and write down what the various parts mean e.g. the fish 
eagle, the spear, the spade, the shield, the words.  

3. The group compare their answers with the answers on page 18. 

4. The group are invited to design a Coat of Arms for their village or 

community and explain what the different parts symbolise.   

Follow up activities:  

The group look for other symbols in their communities and bring pictures 
of them to the class for the group to discuss.  
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Activity 8   National Anthem of South Sudan 
 
Aim:   To use the National Anthem to discuss the history and current 

values of South Sudan and to learn to read and write some key words 
 

Time needed:   1- 1½ hours (plus additional time for follow up activities)   
 

Materials required:   blackboard, chalk and a copy of the National 

Anthem (page 15) 
 

Steps:  

1. Invite the group to sing the National Anthem of South Sudan.  

2. The whole group learns the words by listening and repeating.  If it is 
new to most people you might need to learn only one verse at a 

time.  

NOTE: The National Anthem is in English. Some words are quite 

difficult and might need translating into local language and 
discussing.    

3. Discuss with the group why countries have a National Anthem and 
ask what the National Anthem of South Sudan means to them.  

4. Write up the headings of each verse ‘Oh God’, ‘Oh Motherland’ and 
‘Oh Great Patriots’ and discuss what each of these verses is about.   

Oh God – thanks God for the natural resources of South Sudan  

Oh Motherland – celebrate the peace which South Sudan enjoys 

now  

Oh Great Patriots – remembers the struggle and the patriots who 

died.  

5. Select some key words from the National Anthem (at the right level 
for the group) and help the group to read, write and discuss these.   

 
Follow up activities:  

1. Practice the National Anthem of South Sudan at the beginning of 
each lesson.  

2. Intermediate and advanced groups - write up all the words of the 

National Anthem and ask the group which ones they know already 
and which they have trouble with.  Discuss and learn any unfamiliar 

words.   

3. Select the words justice, liberty and prosperity and discuss what 

they mean. These words are also on South Sudan’s Coat of Arms 
(page 13).   

4. Ask the group to compose their own verse to the National Anthem. 
Share these among the group and discuss what they signify.  
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Activity 8 (continued)  
 

South Sudan National Anthem 
 

Oh God 
We praise and glorify you 

For your grace on South Sudan 
Land of great abundance 

Uphold us united in peace and harmony. 

 
Oh Motherland 

We rise raising flag with the guiding star 
And sing songs of freedom with joy 

For justice, liberty and prosperity 
Shall forever more reign. 

 
Oh Great Patriots 

Let us stand up in silence and respect, 
Saluting our martyrs whose blood  

Cemented our national foundation, 
We vow to protect our nation 

 
Oh God bless South Sudan 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 

 



16 
 

Activity 9   Finding out more: a community record  
 

Introduction:   We can also learn a lot about our country from talking to 
other people and looking at local records.   

 
Literacy centres could gather information from people in the community 

and write it in as a community record.  This could help them to know 
more about their community whilst they also gain confidence in writing.   

 
Aim:   To learn about the country through our local community  

 
Time needed:   2-3 weeks, including planning and carrying out the 

survey  
 

Materials required:   Paper, pens and clipboards 

 
Steps:  

 
1. The learners choose what kind of questions they are going to ask 

and who they will talk to.  Remember to include a range of people, 
women, men, community leaders, local traders etc.   

 
2. The questions are written down and the group check that they can 

write the key words needed to record the answers.   
 

3. The learners go out in pairs to interview local people and write down 
their answers.   

 
4. The group come back to the literacy centre and share with each 

other what they have learnt.  

 
5. The literacy facilitator helps the group to decide how to write the 

community record which might take place over several weeks.   
 

Note to facilitators:  

It is always a good idea to make sure that the local authorities are 

consulted before carrying out community surveys.  Usually they are 
supportive and willing to be interviewed, but they need to be asked in 

advance.   

 
Follow up activities: 

 
If several literacy classes in different counties carry out community 

surveys, the groups could come together to share what they have learnt.   
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Knowing Our Country – Answers 

 

Activity 5 – A quiz about South Sudan 

 

1.  Comprehensive Peace Agreement   

2.  Put these events in order with the correct dates 

          Signing of the CPA        January 9th 2005 

  Referendum on Unity or Separation   January 9th –15th 2011 

           Independence          July 9th 2011 

3.  Juba       

4.     South Sudan   

5.  10  

6.  Western Equatoria,  Central Equatoria, Eastern Equatoria, Jonglei, 

 Northern Bahr-al-Ghazal, Lakes, Unity, Upper Nile, Warrap, Western 

 Bahr-al Ghazal (see map 1)  

7.  Western Equatoria   Yambio   

8.  Salva Kiir Mayardit 

9.  White Nile 

10. South Sudanese Pound   

11. English  

12. About 60  

13. 8.2 million   

14. 6 

15. Sudan, Central African Republic, Ethiopia, Congo, Uganda, Kenya 

 (map 2, page 18) 

16. Black, white, red, green, blue and yellow 

17. Basketball  

18. He was a the leader of the first movement; ‘ANYANYA ONE’  

19. Landlocked - without a sea coast, surrounded by other countries.   

20. John Garang   

 

 

Activity 6 – Flag of South Sudan 

Black is for black Africans  

White is for Peace  

Red is for the Blood spilt during the conflict  

Green is for agriculture on which South Sudan relies  

Blue is for the River Nile which gives life to South Sudan  

The Yellow Star is for unity across all the states of South Sudan    
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Knowing Our Country – Answers (continued) 

Map 1: States of Republic of South Sudan 

 
 

Map 2: Neighbouring Countries Republic of South Sudan 
 

 
  

 

Activity 7 – Coat of Arms of South Sudan  

The African fish eagle is common in most of areas of South Sudan. It 

symbolizes vision, strength, resilience and majesty. 

The ten feathers at the tail represent the ten states of South Sudan  

The shield and spear are for the protection of the nation. 

The spade represents the hard work needed to feed the people of South 

Sudan 
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                                              Chapter 3 

Human Rights 

Introduction:   One of the characteristics of an ‘ideal citizen’, identified in 
chapter 1, was to be knowledgeable about their rights and respects 

the rights of others.   
 

This chapter introduces human rights through activities and discussion.  
This is a complex topic. Some people might know a lot about their rights; 

for others this will be a new subject and the language might be unfamiliar.  
 

Notes for facilitators: 

For over 60 years people across the world have agreed that everyone 
should be entitled to basic human rights. For example, most agree that 

everyone has the right to education, to food and to clean water.   
 

Some rights say what people SHOULD have access to - like the right to 
freedom of religious expression. Other rights say what SHOULD NOT 

happen - like the right NOT to be discriminated against or abused. 
 

An important aspect of rights is that everyone is entitled, not just the 
rich, or men, or community leaders, but also those from vulnerable or 

marginalised groups, including women, children and those with 

disabilities. This is the ‘universality’ of rights – that everyone is entitled, 
whatever their age, sex, colour, language, religion, ethnic group or ability.  

 
Individuals who are seeking their rights also have responsibilities. For 

example, individuals might have the right to vote but they also have the 
responsibility to find out about the candidates, to choose wisely, to vote 

responsibly, not to cheat and to respect the right of others to vote 
according to their own choice.  It is important to consider responsibilities 

whenever we talk about rights.  

When people are denied their rights this is usually because of  

 discrimination 

 unfair distribution of resources  

 illegal actions.    

The duty bearers are the people who are responsible to make sure that 

individuals are not denied their rights. For example, children have a right 
not to be sexually abused. The duty bearers are the parents, other adults 

in the community and the law enforcers. These people should be taking 

action to keep children safe and to take action when children are being 
abused and being denied their rights.   
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Activity 10   What rights do people in South Sudan have?   
 
Aims:    

 To discuss the rights which individuals should have access to in 
South Sudan  

 To consider which rights participants have had access to and which 
they have been denied  

 To introduce responsibilities and duty bearers linked to rights   

 
Time needed:   2-3 hours (This could be over several sessions)  

 
Materials required:   blackboard and chalk, paper to record key points  

 
Steps:   

These activities can all be developed to include some writing and learning 
of new key words depending on the literacy level of the group.   

 
1. Ask the group what they understand by the term human rights 

and when have they heard people mention their rights (see page 19 
for explanation of human rights).   

 
2. In groups of 4-6 ask learners to make a list of up to 10 rights which 

they think they have, or should have in South Sudan.  The groups 

can make their list in words or using drawings, e.g. the right to 
freedom of religion could be shown as a drawing of a church.   

 
3. Each group presents their list to the whole group. The group 

discusses the similarities and differences of the various lists. Do 
people agree about which are the most important rights?   

 
4. Each individual is asked to say which rights they have had access 

to. Did they have to fight for these rights?  What difference have 
these rights made to their lives?  

 
5. The group read and discuss the story Who can we trust? (page 21). 

 
6. The facilitator introduces the idea of each right having 

responsibilities (see definition page 19, examples box 1 page 23). 

The group discuss their responsibilities in relation to their rights.    
 

7. Each individual identifies any rights they have been denied. How 
were they denied? What difference has this made to their lives?   

 
8. The facilitator introduces the term duty bearers (see definition 

page 19 and examples box 1 page 23). The group discusses who 
are the duty bearers for the rights they have been denied. What 

actions could these duty bearers take?   
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Story 2 
 

Who can we trust? 
 
Jadia was the only good tailor in the village.  

When a woman called Nadi brought her cloth to him for sewing, he 

took the measurement according to Nadi's size.  

 

Afterwards he saw that there were no people nearby them, 

immediately he raped Nadi.  

Nadi was hurt and angry. She was frightened of being pregnant. 

She thought her husband would leave her if he found out.  

 

Nadi told her friend, who told Nadi's husband, Samson.  

Samson did not blame Nadi, but ran quickly and met her.  

Samson wanted to kill Jadia but his friends persuaded him to report 

the crime instead.  

The case reached the court and Nadi was believed.  

    Finally Mr Jadia was punished.  

 

(Joseph Maburuk Benjamin, March 2012)  

 

 

 
 

Questions for groups to discuss: 

What do you think about this story?   
 

What right was Nadi denied? 
 

Why do you think she was denied this right?  
 

Does this sort of thing happen in your community?   
 

What could you do if you were Nadi’s friend or husband?   
 

What other attitudes are there in your community which lead to violence 
against women and children?  

 

How can this violence be stopped?   
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Story 3 

Our right to vote 
 

Nyikelu had been inquisitive all the time. She had longed to see the day 

most people always talk of as “go koza / rò ko do’bo” (separation/unity) 

respectively. Although she wondered who the people were separating or 

uniting!  

One day Nyitiki’s daughter-in-law, who had been to adult education 

literacy school lent her a hand.  Their instructor had been conducting civic 

education alongside other lessons.  As a result she had a good knowledge 

on the upcoming referendum. She was ready to help her mother-in-law.   

One weekend she sat near her mother-in-law explaining to her all about 

referendum, separation, unity and their symbols.  Nyikelu was happy and 

satisfied.  She had wished to cast her vote right there if that was the day.  

She had already made her choice.   

When she sat quietly she would flash back on her old memories.  When 

people were at war 'all the sufferings, NO' she thought.  Finally she said 

to Nyitiki “go koza ‘ja ‘ba kole ma”; she wanted to vote for separation.   

On the last evening to voting Nyikelu informed Nyitiki to lead her to the 

polling centre and help her to sign the right symbol of her choice. She 

thanked her son's wife for the knowledge she had abruptly acquired.   

She also thanked the literacy programme for the invaluable work and 

wished to join if she had the energy anyway.    

(Obi Brown Abraham, March 2012) 

 

Questions for groups to discuss: 

What do you think about this story?   

How do you feel about this story?   

What right was Nyikelu’s mother-in-law denied? 

Are people in your community treated like this?   

What can you do about it?   

Nyikelu is being an active citizen.  

How might Nyikelu encourage others to become active citizen?  



23 
 

 

Box 1:   Examples of the responsibilities and duty bearers in relation to the right to clean water and 
the right to vote for leaders 

 

Right Responsibilities of citizens / 

communities  

Duty bearers 

Right to clean water  

 
All citizens have a right 
to adequate clean water 

All citizens who exercise their right to clean 

water have a responsibility to 
o pay water taxes 
o keep animals out 

o use water carefully and responsibly  
o avoid contamination of the water supply 

o report any problems  
o respect others' rights by keeping to the 

queue and maintaining the bore hole  
o form active and representative water 

committees 

 

The organisations with responsibility to ensure people 

can access their right to clean water include  
o Government  

o to develop and implement fair water policies 

o Local authority 
o to ensure bore holes are available to all 

communities  
o to provide training in maintenance  

o Water committee  
o to maintain the bore hole and pump  
o to ensure access by the whole community 

including vulnerable individuals  
o NGOs involved in the provision of clean water  

o to provide bore holes for the marginalised  

Right to vote  

 
All citizens have a right 
to engage in democratic 

elections to elect their 
local and national leaders  

All citizens who exercise their right to vote  

have a responsibility to 
o register to vote   
o attend events to become informed  

o keep voting card safe 
o be informed and learn about the issues 

o plan travel and food to be able to vote  
o choose wisely 
o vote accurately  

o respect the outcome of the election 
 

The organisations with responsibility to ensure people 

can access their right to vote include  
o Government, national and state authorities  
o County and payam leaders 

o National Elections Commission 
o Schools to put voting and democracy in the 

curriculum 
o NGOs to provide support in civic education  
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Activity 11 International Human Rights    
 
Aims:    

 To introduce the concept of International Human Rights  
 To consider how the framework of International Human Rights 

relates to the rights of people in South Sudan   
  

Note to facilitators:  When working with beginner learners this activity 

would need to be carried out verbally, with only a few words being 
written and learners encouraged to use drawings and key words.  

 
Time needed:   2-4 hours (This could be over several sessions)  

 

Materials required:   copies of boxes 2 and 3 (page 25), blackboard and 
chalk, paper to record key points  

 
Steps:  

 
1. The facilitator introduces the concept of International Human Rights 

and the opening sentence of the Universal Declaration of Human 
Rights (box 2) for the group to discuss.       

 
2. The group compares the rights which they identified previously in 

activity 10, with the list in box 2. Are they the same? Are there any 
which do not seem to fit at all?  

 
3. The group discuss whether there have been any changes to people’s 

rights in South Sudan since the formation of the Republic of South 

Sudan.   

- What kind of changes have people seen?  

- Do people have more or less rights now?   

4. Discuss which of the rights are the easiest and the most difficult to 

access in South Sudan currently. 
 

5. How can the group help support other people in their community to 
access their rights?  

 
Follow up activities:   

The group could discuss how some of these rights might differ from one 
country to another.  For example South Sudan considers all children 

should have the right to primary education, whereas Uganda is 
considering introducing the right to secondary school education.  

The group might want to find out more about the Declaration of Human 

Rights.  This can be done, for example, using the internet or approaching 
NGOs working on human rights in South Sudan.  
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Box 2 International Human Rights  

There are several international human rights agreements or treaties 
which countries are invited to sign up to (or ratify) and use as the basis 

for law making.  

The three most important international human rights agreements are  

 The Universal Declaration on Human Rights (1948) 
 The International Covenant on Economic, Social and Cultural Rights 

(1966)  
 The International Covenant on Civil and Political Rights (1966) 

The Universal Declaration on Human Rights opens by saying 

All human beings are born with equal and inalienable rights and 

fundamental freedoms. 

The areas covered in the international human rights agreements include 
the right to 

1.  Labour (to earn a living and have reasonable working conditions) 

2.  Health (to access adequate health services) 

3.  Education (to access education)  

4.  Adequate standard of living (food, water, shelter etc) 

5.  Freedom from abuse, discrimination and violence 

6.  Life 

7.  Freedom of religion 

8.  Freedom of speech 

9.  Freedom of assembly (to meet peacefully with others) 

10. Electoral rights 

11. Justice and fair trial 

 

Box 3 South Sudan’s commitment to Human Rights 

In May 2012, the United Nation’s Commissioner for Human Rights visited 

South Sudan. She welcomed the government’s commitment to ratify the 
international human rights treaties and praised the government for having 

more than 25% women in parliament.   

However, the Commissioner also said that there are very many areas 
where human rights need to be improved in the Republic of South Sudan.  

She mentioned in particular the torture and violence used by some of the 
security forces.   

Question for groups (advanced) 
How could you find out whether the government of South Sudan has 

ratified the international human rights treaties?   
When do you think this will happen?   
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Activity 12    Rights of children  
 

Aim:   To consider the rights of children 

Time needed:   2 hours   

Materials required: blackboard, paper, pens and copies of boxes 4 and 5  

Steps:  

1. Learners are asked to consider whether children in South Sudan are 
considered to have rights.   

- Are children’s views listened to? 

- Are they believed if they report abuse?  

2. The facilitator introduces the 1989 United Nations (UN) Convention 

on the Rights of the Child (see box 4). 

Box 4   UN Convention of the Rights of the Child 

The UN Convention of the Rights of the Child covers all aspects of 
children’s lives.  

It has been signed (ratified) by almost all countries and must be 
implemented.  

All girls and boys under 18 have the right to opportunities and 
protection irrespective of the situation they were born in.  

It is built on principles such as; non-discrimination, gender 

perspective, the best interests of the child, the right to survival and 
development and children’s participation in decisions and planning. 

3. In groups of 4-6 learners list the rights which children have or 
should have in South Sudan? The facilitator might need to support 

the groups with any difficult vocabulary.     

4. The group compare their list with box 5 and discuss the differences.   

Box 5        SEM literacy facilitators, Kotobi 2012, listed 

children’s rights as 

 shelter, food, clothing, clean water 

 education and time to play and develop  
 access to health services 

 be considered as individuals when a parent might die  
 be protected from child labour 

 be protected from serving as child soldiers in the armed forces 
 be treated as children when accused, or convicted of a crime  

 be protected from physical abuse (caning, beating, locking up etc.)  
 be protected from mental abuse including shouting and verbal 

abuse 
 be protected from sexual exploitation including rape in the family. 
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5. Read the stories of Sebi and Jure (pages 27 and 28).  

6. Act out the story using drama and discuss the questions.    

7. Learners consider who are the duty bearers to ensure that children’s 

rights are protected?  What actions can community members take?   

Follow up activities:  

The group could invite someone from the local authority or a headteacher 
from a local school to talk about Children’s Rights in their community.  

The group could use this as an opportunity to write a formal letter, plan 
an agenda, take notes of a meeting and write a formal letter of thanks. 

Story 4 

Making up for lost opportunities 
 

Sebi didn't go to school. 

His uncles had refused him when his father died.   

At 17 he joined the SPLA movement. 

He was disarmed in 2012 after 9 years. 

So Sebi had a chance to join literacy classes last year.  

He has still not forgiven his uncles for denying him his right.  

But he has promised to complete stage 3 and go further with his studies. 

(Wai-Wai, March 2012) 

  
Do girls have as much right to go to school as boys? 

 

Questions for groups to discuss: 

What do you think about this story?   

How do you feel about this story?   

What right was Sebi denied? 

Should Sebi say anything to his Uncle?  

Are people in your community treated like this?   

What can you do about it?   
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Story 5 
 

School for all….but not you 
 

Jure lost her parents to the brutal hands of the gangs when she was six. 
She was left with an uncle and his wife who treated her well at first.       

When time came for school, the uncle’s own children, Tiki and Boni, went 
to school but Jure was told to care for the baby in the house.   

One day at supper she tried to ask her uncle if she could go to school.  As 
she was about to say the word 'school' the wife stared at her and made a 

sign to keep silent.   

'But...but my father promised to educate me as a doctor', she stammered 

as tears roll down her cheeks.   

'But girls don't become doctors. They are best at cooking and cleaning.  

Why will you not stay and do the chores in the house', he replied.   

The following morning Jure let the baby fall. This was like adding salt to 
the wound for the mother. She beat Jure mercilessly.  

'You little brat, I will teach you a lesson you never got from your parents.  
No school for you, no food or even a drink from this house today. You are 

not mine, you are useless!’ she added with a rough throat.   

Jure had no school for 3 more years, doing nothing but chores. 

Then luckily, another relative visited and realised she had never gone to 
school. He took her with him and she was enrolled in school.   

Jure thanked God that she had the chance to learn.  

(Obi Brown Deng, March 2012) 

 

 
 

Questions for groups to discuss: 

What do you think about this story?  

How do you feel about this story?   

What right was Jure denied? 

What could be the reasons for the difference in support for education 

between Jure’s Uncle and her other relative? 

Are people in your community treated like this?   

What can you do about it?  
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 Follow up activities:   

 
 Below is a poster from Mundri town centre.  Which rights is it supporting?  

 What other public messages about rights can the group find in their communities? 
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Activity 13   Rights of persons with disabilities  
 

Aim:   To consider the rights of persons with disabilities 
  

Time needed:   2-3 hours (over several sessions) 
 

Materials required:   blackboard and chalk, paper to record key points  
 

Steps:  

 
1. Learners are asked to consider whether or not persons with disabilities in 

South Sudan are given the same rights as those without disabilities?   
- Are the views of persons with disabilities listened to?  

- What particular difficulties might a disabled person have as a child?  
- What particular difficulties might a disabled person have as an 

adult?     
  

2. In groups of 4-6 learners list the key rights which they feel persons with 
disabilities should have in South Sudan?  The facilitator might need to 

support the groups with any difficult vocabulary.   
 

3. Compare the list with box 6 produced by the SEM literacy facilitators, 
Kotobi 2012.  

 

Box 6 Rights of persons with disabilities  
 

A person with disabilities has the same rights as all other people in 
their community.  

 
We should pay special attention to making sure they have 

 access to education  
 access to health services 

 physical access to public buildings e.g. school, church, 

marketplace, workplace (including access to toilet etc.) 
 freedom from discrimination and abuse  

 support in order for them to fulfil their potential.  

 

4. Learners are asked to discuss these questions 
 What does ‘support in order for them to fulfil their potential’ mean?  

 How are the rights of persons with disabilities supported in your 
communities?   

 What could be done to improve the situation?   
 

5. The group is invited to read the story about Delili and Maria (page 31) 

and discuss the questions.    
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Story 6 

The right to vote for persons with disabilities 

Delili was a blind man and his wife Maria was a crippled woman. They had 

heard about the election and wanted to vote like other people in their village.   

But their neighbours said, ‘They cannot vote. They are not like us. He is stupid 

and cannot read.  They cannot write their names and cannot get to the polling 
station. The election is not for people like them.’  Delili nearly gave up, but 

Maria was determined.   

Roda lived in the same village and Delili and Maria. She was in the literacy 

class at Baya Centre, West Mundri.  She had learned about the referendum in 
the literacy class and also about the rights of persons with disabilities. She 

knew Delili and Maria had the same right to vote as she had, so she decided to 
help them.   

When Roda went to register, with her friend Kitunwa, they took along Delili 
and Maria.  The four of them talked about who they were going to vote for.  

Roda and Kitunwa were going to vote for Bafura.  Delili was going to vote for 

his brother and Maria was going to vote for a women called Gertarude.    

On the day of the election Roda and her friend, Kitunwa, called for Delili and 

Maria.  All four went to the polling station together. There was a long queue 
and it was almost 2 hours before they could vote.  At last Roda helped Delili to 

vote.  At the same time Kitunwa helped Maria.  

Each of them had been able to use their right and vote for the person they 

thought would represent their community best.    

                                 

(adapted from stories by Mary Morris Melle and Kenneth Anyanya,  
Kotobi, March 2012) 

 

Questions for groups to discuss: 

What do you think about this story?   

 
How do you feel about this story?   

 
What kind of a citizen was Roda?  

 
Would you have helped Delili and Maria to vote, especially if they were not 

voting for the same person as you?  

 
Are people with disabilities denied their rights in your community?    

 
What can you do about it?   
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Chapter 4 

Being Champions for Change 
 

Introduction:   In chapter 1 one of the characteristics of an ‘ideal citizen’ was 

one who is active and participative. The activities in this chapter are designed 
to encourage learners to be active and participative in their own communities.  

 

Box 7  The British Council defines Active Citizenship as  

‘A citizen who commits his or herself to an action that benefits 
society’. 

A key part of this definition is that the action benefits society. 

 
 

Activity 14   Being active citizens  
 
Aim:   To understand what is meant by being an active and participative citizen 

and encourage learners to consider ways in which they can be more active 
citizens 

  
Time needed:   1½ hours  

 
Materials required:   Blackboard, paper and pens  

 
Steps:   

 
1. The facilitator introduces the British Council definition of active 

citizenship (box 7 above).  The group discusses the definition, in 

particular, what the words benefits society mean.    

2. The facilitator introduces one of the case studies Yodita or Dobili to the 

group (pages 33 and 34).  The case study is used to explain what people 
can do to improve their own life and what being an active citizen is.    

3. In small groups the learners think of another person in their community 
and carry out the same activity of 

- describing the person’s life in 3 or 4 sentences 
- listing 2 or 3 ways they could improve their life 

- listing 2 or 3 ways they could take action which would benefit 
others in the community 

 
4. Each person in the group thinks about one thing which they have done or 

could do which benefits others in the community.  Learners talk about 
these in pairs and help each other to write a few words, or a few 

sentences about this, depending on their level of literacy.   
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Activity 14 (continued)   Being active citizens 
 

 

 
Case study 1– Yodita  

 
Yodita is a woman, aged 35, with 5 children (3 boys and 2 girls).   

Yodita has never gone to school. 

She lives in Onigo, West Mundri with her husband and children.  

Her husband does not support the family.   

He is a drunkard who is very violent.  

Yodita farms, makes charcoal, does grass cutting and recently joined literacy 

class (intermediate level).   

 

 

As a woman struggling to support her family, Yodita could be encouraged to:  
 

 sell her produce e.g. farm produce, charcoal and grass 
 start beekeeping or poultry keeping 

 stand up more to her drunk and violent husband  
 consult the elders to ask them to stop her husband being so violent  (e.g. 

her father-in-law, local chiefs, etc.) 
 improve her literacy so she can help her children with their school work  

 
These activities might help her support her family better and improve their 

lives.   
---- 

 

Being an active citizen means doing something which also 
 benefits society. 

 
--- 

 
As an active citizen Yodita could also be encouraged to:  

 
 join an active women's group to represent women traders 

 form or join a women’s farmers group, which will benefit others as well as 
herself  

 learn about women's rights so she can use these to help herself and others 
 start a women's self-help group for women with violent husbands to be  

a champion for change about drink and violence, this group could then 
approach sub-chiefs, chiefs or paramount chief.  

 

These activities would strengthen the local community and help others to gain 
their rights as well as herself and her family.  
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Activity 14 (continued) Being active citizens  
 

 

 
Case study 2 – Dobili  

 
Dobili is a man who is 45 years old and is married with 4 children.  

He is a farmer who keeps cattle to provide for his family.   

He finished secondary school and can read and write quite well.  

He is also a literacy volunteer in Mvolo county where he helps in the beginners 

class.  

   

 
As a man supporting his family Dobili might:   
 

 supply meat and food to the local market for sale  
 support his extended family so they are healthy and well fed 

 send his children to school, both the boys and girls     
 

These activities might help Dobili support his family and improve their lives.   
---- 

 
Being an active citizen means doing something which also 

 benefits society. 

 
--- 

 
As an active citizen Dobili could also be encouraged to:  

 
 teach adults in his community to read and write and also how to vote in the 

elections  
 be a peacemaker and resolve conflict in his community  

 participate in national elections and encourage others to do so 
 pay school fees, taxes, hospital bills   

 actively participate in community development meetings e.g. health 
committee, water committee, education committee / PTA  

 
These activities would strengthen the local community and help others to gain 

their rights as well as Dobili and his family.   
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Activity 15   Champions of Change  
 

Aim:   To encourage learners to see themselves as champions of change in 
their communities  

 
Time needed:   2 hours  

 
Materials required:   Paper and pens  

 

Steps:  
 

1. Map your community with the main features e.g. roads, schools, churches.   
2. Identify the main challenges / issues experienced by community, (making 

sure to think from the perspective of men, women and children). 
3. Discuss how can individuals in your community could bring about change or 

influence decision-making?  
 

Note for facilitators: See box 8 for some of the challenges which were 

identified by SEM facilitators and the actions which they suggested.   

 

Box 8 Challenges in Mvolo county 

Priority for women  Actions which could bring about change  

High level of rape of 

women and girls  

 awareness raising among young girls and women to 

protect themselves  
 counselling for girls and women who have been 

raped, providing support and encouraging them to 

be tested   

 encouraging women to report rape and men to take 
reports seriously  

 establishing self-help groups for rape victims  
 men speaking out against rape  

 lobbying for closer water points to reduce rape 
 men and women lobbying the government to take 

rape more seriously 

Priority for men Actions which could bring about change 

Disputes over land 

with neighbours 

 forming a joint land border committee with 

representatives and community elders from both 

sides to investigate the history of land use before the 

war  

 informing the local authorities of land disputes 

 working with the authorities and community elders 

towards a peaceful solution  
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Activity 16   Community action projects  
 

Aim:   To use the literacy class to plan for a community action project   
 

Time needed:   2-3 weeks (This activity could continue if the group decide to 
take the project forward in their community.) 

 
Materials required:   Paper and pens, blackboard, card for flash cards  

 
This activity follows on from the previous one. The group take one of the 
suggestions for change in their community and develop a plan of action for 

change.   
 

Steps: 
The example below is from Mundri East where one of the community 

challenges is conflict among the women at the Grinding Mill.  This is because 

there is only one grinding mill outside Lui and the women have to wait for a 
long time to grind their corn, causing tension and outbreaks of conflict.    

 
The same steps would be used for a different community project. Each stage 

combines literacy activities with plans for change in the community.   
 

1. Agree on the goal                                   

For example: Starting a new grinding mill. 

Note to facilitators: It is important to spend quite some time deciding 

what the project is going to be as it needs to be something which 
members of the group feel sufficiently motivated to work on. 

2. Key words brainstorm of words associated with the goal 

Example: mill, maize, millet, house, water, sorghum, flour sacks, 

mechanic, padlock, key, committee, construction, grinding mill, receipt, 
fuel, weighing scales. 

 
Write each of these words on flash cards.  With beginners classes 

pictures could be included to help recognise the words.   
 

3. Use the new words in literacy activities 

For beginners: do activities with the flash cards (perhaps with pictures), 
building family groups of words or simple phonics. 

For intermediate and advanced: learners write about why a new grinding 
mill would be useful to them and what the main challenges will be. 

Note for facilitators: Step 2 and 3 help the group to discuss exactly 
what would be involved in bringing about this change. It also helps them 

all to get involved in the planning process.    
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4. Plan for progress 

 

Start to develop an action plan by first sorting the flash cards using the 
statements 

  
We have got………….. 

We have not got…………… 
We need to………… 

I will………… 
  

For beginners: learn the new words and phrases e.g. We have got..... etc. 
For intermediate: write simple action plan 

For advanced: write letters to traders union, local authority, own constitution 
 

 
 

Follow up activities:   

If the group decide to continue with their project, it is important that they 
report back on progress to the group.  The facilitator does not need to be the 

expert on the project, their role is to support the literacy aspect and empower 

people to take action.  
 

There will usually be other activities which can take place in the literacy class 
to support the project. Letters might need to be written, forms to fill in or 

minutes of meetings to be completed.   
 

Most projects involve some numeracy, like calculating costs of building 

materials or keeping a record of expenditure.  The literacy classes can be 
somewhere where the group can come to work together with the support of 

the facilitator.                                         
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Chapter 5 

Leadership  
 
Introduction:   Strong leadership is important in nation building in community 

activities, like the water committee as well as at regional and national levels.   
 

This chapter looks at   
 What makes a strong leader?  

 How are leaders selected?  
 

Activity 17   What makes a strong leader?  
 
Aims:   

 To discuss different types of leaders  
 To identify the characteristics of a strong leader 

 
Time needed:   1-2 hours  

 

Materials required:   blackboard and chalk, paper and pens  
 

Steps:     
1. In small groups learners think of leaders they know and identify ‘good’ 

and ‘not so good’ characteristics.  These can be written in words or acted 
out using drama.  

 
2. The group produce one combined list of ‘good’ characteristics of leaders.   

 
3. Each person is allowed 3 votes which they use to vote for the 

characteristics which they think are the most important.  
 

4. The group list is re-organised in order of popularity.  
 

5. The facilitator draws the diagram below on the blackboard or flipchart 

and the group discusses which kind of leadership style they prefer.   
 

 
Leader makes 

ALL the decisions 
 

 
Leader involves and 

consults other people 
all the time 

 

 
Leader leaves 

everything 
to other people 

 
Follow up activities:  

1. The group could identify the different leadership positions in their 
community, list the most important characteristics for each one and 

discuss any differences. 
 

2. The group could read the story of Dokada (page 40) and discuss the 
questions.      
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Activity 18   Selecting leaders   
 

Aims:  
 To compare the different ways that leaders are selected 

 To discuss fair ways of selecting leaders of community groups and 
committees  

 

Time needed:  2-3 hours  
 

Materials required: blackboard and chalk, paper and pens, examples of how 

leaders are selected locally, including if possible, voting papers  
 

Steps:  
1. The group makes a list of the different ways leaders are selected in the 

local community (e.g. raising of hands, selection by the community 
elders etc. as shown in picture below).  Each one is written on a piece of 

paper in large, clear writing and a simple drawing.   
 

2. The groups select 3 of the examples above and discuss  
-  Is this a fair way of selecting the leader?  

- Is it open to everyone?  
- Whose opinion is most influential? 

- Is voting anonymous?   
- Are people really able to select who they really want?  

  
3. The group imagines that a new bore hole is being drilled in their 

community and a water committee needs to be established.  

They agree on  
- the size of the committee  

- the different roles (chair, secretary, treasurer etc.) 
- the different skills needed for each role 

- how each member should be selected.   
 

The group carries out an election for the water committee, with different 
people standing in the elections and the candidates producing their own 

short written statement explaining why they should be elected. Different 
people take responsibility for managing the election, counting the votes 

and making sure that the process is fair.   
 

   

Elder chooses 
new leader 

Raising hands Secret ballot 
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Follow up activities:  

 

1. The group could visit different groups in their community and find out 
how leaders are being elected.  They could give advice on fairer ways of 

carrying out these elections based on what they have learnt from this 
activity.   

 
2. Each person is encouraged to think about what kind of leadership role 

they already play and what kind of skills do they already have which 
makes them good leaders.  Are there any skills which would help them 

be more effective leaders?  (For example taking minutes, chairing 
meetings, making short and powerful speeches, keeping records, 

managing a budget.)  How could they learn these skills?  
 

 

Story 7 

Returning home to lead 
 

Dokada left Mundri to go to school in Uganda during the conflict.  When he 
finished secondary school he came home to Mundri. He was well educated but 

had not lived in Mundri for some years, so did not know much about what local 
people needed.  

  
Dokada got a job with an NGO. He called the community together to give them 

the opportunity to decide what was most important.  The community 
complained about the lack of bore holes and also the need for more school 

construction.   
 

The NGO that Dokada worked for did not dig bore holes but was able to help 
re-build one of the schools and also to train some teachers. As a result the 

community was happy with the opportunities Dokada gave them. 

 
(Maluk Juma, March 2012) 

 

Questions for groups to discuss: 
 

Do you think Dokada was a good leader?  
 

What leadership qualities does he have?  
 

Who is a good leader in your community?   
 

What qualities do they have?  
 

What lessons have you learned from the story? 
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Chapter 6 

Peacebuilding 
 
Introduction:   One of the characteristics of an ‘ideal citizen’ identified in 

chapter 1 was to be able to resolve conflict and build peace.   
 

During workshops in August 2012 on peacebuilding with Reverend Felicien 
Nemeyimana from PHARP, conflict was defined as ‘disagreements with others 

which may result in verbal or physical violence confrontation’.  
 

This chapter includes activities to identify  

 what sort of conflicts and tensions are most common in communities in 
South Sudan since Independence? 

 what kind of actions can promote peace at family and community levels?    
 

NOTE: This chapter is an introduction to peacebuilding. Further suggestions on 
integrating literacy and peacebuilding are available in Integrating Literacy and 

Peacebuilding: A guide for trainers and facilitators (details on page 46).  
 

 
Activity 19 Conflicts in communities  

 

Aims:  
 To understand some of the conflicts and tensions in families and 

communities since Independence  
 To recognise the ways people react when there is conflict: which are 

peacebuilding and which inflame the conflict?  
 

Time needed:  1½ hours  
 

Materials required: blackboard and chalk, paper and pens   
 

Steps:  
 

1. In small groups learners draw a map of their community and mark on it 
the places where there are conflicts and tensions e.g. at the borehole, in 

the market etc.  (These maps could be compared to the ones produced 

for activity 15, page 35.) 

2. Each group takes 3 conflicts which involve different people.  For each 

conflict identify  

 the cause of the conflict  

 what actions might inflame the conflict?  
 what actions might build peace?  

3. The group reads the story of Joseph and Bonface (page 42) and 
discusses the questions.  

4. The group discusses alternative actions by both men. They act these out 
using drama. Finally, the story is re-written with a peaceful solution.  
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Story 8 

Land boundaries  

 

There was a piece of land which was not officially demarcated by the 
government.  Two families said that the land belonged to their family and they 

should be allowed to farm it.  

One of the families requested the surveyors to demarcate the area.  This man, 

Joseph, arranged for the surveyor to come when his neighbour, Bonface was 
not at home.  So the boundary pegs were placed in favour of Joseph and 

Bonface’s land became smaller. 

When Bonface came home he was very angry. He waited until Joseph was at 

work away from home and started abusing and beating Joseph’s children. 
When the mother arrived home she was also beaten and ended up in hospital. 

(SEM peacebuilding workshops, August 2012) 
 

Questions for groups to discuss: 

What is the cause of this conflict?   
 

Were Joseph and Bonface’s actions peacebuilding or did they inflame the 
conflict?  

 
What different actions could each have taken? 

Why do you think they acted as they did?  
 

How can this kind of conflict be prevented or resolved in your community? 

What have you learned from this story?   
 

What kinds of conflicts are there in your community?   
Who are the peace builders in your community?   
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Activity 20 Mediators and judges   
 

Aims:  
 To discuss the role of mediators and judges in peacebuilding   

 To identify traditional ways of resolving conflict in communities through 
mediation and judging   

 

Time needed:  2-4 hours (could be over several sessions) 
 

Materials required: blackboard and chalk, paper and pens   
 

Steps:  

1. The facilitator puts the words mediator and judge in the centre of 
two different pieces of paper. The group brainstorm words which 

they link to each of these words. 

2. The group write their own definitions of mediator and judge and 
compare them with the definitions in box 9. 

3. The groups then discuss the characteristics of a good mediator and of a 

good judge and compare these with the lists in box 9.  

Box 9      Mediators and Judges 

 

A judge listens to all sides and 

weighs up the different perspectives 
before coming to a decision about 

what is the right decision.  

 

A mediator does not take sides 

but tries to get the two sides to 
listen to each other and agree on a 

solution.  

Characteristics 

 Listens to all sides 

 Knowledgeable and wise  
 Experienced and respected 

 Weighs up the different opinions 

and evidence 
 Makes a decision by choosing 

between right and wrong  
 If the judge is respected by all 

their decision will be respected. 

 Listens to all sides 

 Does not try and make a 
judgement but remains neutral  

 Respected as a peacebuilder  

 Helps the different sides 
understand each other 

 Encourages the sides to find a 
solution which is a compromise 

and is fair to all. 

   4. Discuss the advantages and disadvantages of someone being a 

 judge or a mediator in different circumstances.  
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Story 9 

Conflict at the borehole  

 

There was an argument which started between Täbiriŋgwa and Känyuŋgwa at 
the borehole.  Känyuŋgwa who arrived first started to fetch water while 

Täbiriŋgwa was still on the way coming.  When Täbiriŋgwa arrived she 
immediately took Känyuŋgwa’s jerrycan out and put hers under the pump so 

she could fetch water first.   
 

Conflict erupted and the women were fighting. Dudu who was also at the bore 
hole separated the two. At that moment each woman hated the other.  

 
Dudu did not know what to do.  She talked to both of the women and also to 

the neighbours. It seems there was some trouble between the two families 
about some money owed by one of the husbands to the other. Dudu 

approached one of the elders to talk to the men about their debt.     

 
Finally, Dudu brought Täbiriŋgwa and Känyuŋgwa together and without taking 

sides she urged them to forgive each other since they were neighbours.  
Slowly over some months they managed to build their relationship once again.     

 
(Anyanya Kenneth, March 2012) 

 

Questions for groups to discuss: 

What was the cause of this conflict between the two women?   

 
Was Dudu acting like a judge or a mediator? 

 
In what ways was she a skilful peacebuilder?    

 
What have you learned from this story?   

 
What kinds of conflicts are there in your community?   

 
Who are the peace builders in your community?   

 

 
Follow up activities: 

The group could list the traditional ways in which conflicts are resolved in their 
communities.  

Discuss which are through mediation and which are through a respected 
person making a judgement.   

Are these ways of resolving conflicts fair? Or do they favour particular people?  

How could these traditional ways of peacebuilding be strengthened?  
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Chapter 7 

Literacies to support citizenship 
 
This guide focuses on citizenship and rights, however, throughout the guide 

literacy facilitators are encouraged to consider  
 what sorts of literacies do the individuals in the literacy programme want 

and need to learn to be active citizens? 
 and how can the literacy classes be best used to help them gain these 

specific skills? 
 

This chapter explains how literacy facilitators can work with the learners to 
answer these two key questions.   

 
Step 1 is to identify a goal or goals which individuals or the group 

want to achieve which has come out of the citizenship and rights activities 

and discussions.  On page vii we used the example of voting.    
 

Step 2 is to find out what literacy practices the learners are already 
doing in their everyday lives.  It is often assumed that people who come to 

literacy classes do not use reading or writing or manage numbers in their daily 
lives at all. Even beginner literacy learners are often surprised by the amount 

of literacy practices they already have.  They might already recognise all sorts 
of signs and symbols in their community, including posters about the elections. 

 
Step 3 is to identify the literacy practices which people want and need 

to learn to achieve their goal.  With the example of voting people needed to 
be able to  

 fill in a simple form and sign their name to register,  
 find their own name in a long list on the polling station wall,  

 understand the process of voting 

 find the name of their chosen candidate on the voting paper. 
 

Step 4 is to plan a series of activities to support the learners in gaining 
the literacy practices they need and want to learn in order to achieve 

their goal.   In the case of voting, actual registration and voting forms were 
collected and the group used genuine election materials to practice on, so that 

when the time came to vote they knew exactly what was required of them and 
could transfer the skills easily.   

 
Step 5 is to measure how successful the programme has been.  In this 

instance it was relatively easy to measure how many of the literacy learners 
actually registered and voted.   

 
Box 10 uses the example of a group wanting to stop domestic violence, 

following the 5 steps.  This is ambitious but if the group are motivated then 

with careful planning and good leadership they can make a real difference.     
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Box 10  Literacy skills for citizenship  

Step 1 

Identify a goal which the 
group wants to achieve 

 To stop violence against women in their community.   

Step 2  
Find out what literacy 

practices the learners 
are already doing in their 
everyday lives   

 One woman is secretary of her local church group 
 Another keeps records of her business in a simple 

written form 
 Most can sign their names 
 Several can complete simple forms  

Step 3 
Identify the literacy 

practices which people 
want and need to learn 

to achieve their goal   

 Survey local women to find out the types of 
domestic violence which are common 

 Establish a committee, keep records of meetings and 
expenditure 

 Develop a strategic plan  
 Design posters to raise awareness 
 Begin a register of incidences  

 Communicate with local authorities in writing  
 Understand more about women’s rights from other 

NGOs  
 Act as mediators in families – know the vocabulary 

of rights and how to report it 

Step 4 
Plan a series of activities 

to support the learners 
in gaining the literacy 

practices they need and 
want to learn in order to 
achieve their goal    

 Key words for domestic violence and rights 
(understand the meaning, spelling and use)  

 Design a survey, carry it out and collate results 
 Processes for setting up and running a committee 

 Formal letter writing 
 Incident reports, design own forms 
 Complete official police forms  

 Interpreting legal documents (advanced) 
 Poster designing, planning an awareness session   

Step 5  
Measure how successful 

the programme has been 

 Is the group operational?  
 Does it have a clear plan? 

 Have the key tasks been successfully completed? 
(e.g. the survey, incidents being reported etc.) 

 Are they able to discuss the rights of women with 

local authorities and others using appropriate 
language?  

 Have they developed new literacy skills which.  
 Are these useful in work against domestic violence? 

 
The following online resources include a wide range of activities incorporating 

literacy with civic education and peacebuilding based on the work of SEM in 
South Sudan and other NGOs.  

  
 Storytelling: a tool for promoting peace and literacy.  Feed the Minds 2011 

Available online: www.feedtheminds.org  
 

 Integrating Literacy and Peacebuilding: A guide for trainers and facilitators. 
Sam Doe, Juliet McCaffery & Katy Newell-Jones. Education for Development, 

2004.  ISBN 1 870447 26 3 Available online: www.balid.org.uk/literacy.htm   
 

http://www.feedtheminds.org/
http://www.balid.org.uk/literacy.htm
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Feed the Minds Five Point Literacy Plan 
 
 

Feed the Minds has developed a plan for using literacy to strengthen all 
projects. 

 
 

 

1. 
Literacy levels 

and practices of 
beneficiaries 

 

 

What is the literacy level of local people? 
 

How are literacy and numeracy already used in the 
community? 

 

 
2. 

Avoid stigma 
and 

discrimination 

 
Are we excluding non-literate people from workshops, 

trainings or positions of responsibility? 
 

How can we make sure that non-literate people are 
included in project activities? 

 
Do our written materials act as a barrier to people with 

low literacy levels? 
 

 

3. 
Examine and 

adapt written 
materials 

 

Are we using simple words and sentences that people will 
understand? 

 
Can we use pictures or diagrams to explain this? 

 
What language will most people understand? 

 

 

4. 

Develop literacy 
skills where 

possible 

 

You don’t have to be a literacy facilitator to help 

participants develop their reading and writing skills: 
 Identify key words for participants to learn 

 Use pictures and words together 
 Read text written on the blackboard aloud 

 Breakdown complex words 
 Emphasise initial letter sounds 

 Use mixed case words not capital letters 
 

 
5. 

Share ideas for 

promoting 
literacy 

 
Have teachers and facilitators shared their skills and 

experiences with other people in our organisation? 

 
Has our organisation shared good practice and ideas for 

promoting literacy with other NGOs? 



 
 

 

 

 

Feed the Minds is an ecumenical Christian international 
development charity. We work in partnership with indigenous NGOs 
and CBOs around the world to support the most marginalised 
individuals and communities through non-formal education 
projects.  
 
The purpose of this guide is to enable literacy facilitators to 
introduce rights and citizenship into literacy classes in South Sudan. 

Through these activities literacy learners can be encouraged and 
supported in becoming more active citizens, claiming their rights, 
becoming involved in local decision-making, becoming a member of 
a committee, or standing in local elections.  
 
Throughout the guide literacy facilitators are encouraged to 
consider  

 What particular sorts of literacies do the individuals in the 
literacy programme want to learn to be active citizens? 

 How can the literacy classes be best used to help literacy 
learners gain these skills and use them to enhance their lives 
and those of others in their communities? 

 
This guide was developed in partnership with Sudan Evangelical 
Mission (SEM) and Peacebuilding, Healing and Reconciliation 
Programme (PHARP).  
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